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http://www.inspira-ed.com/

33%

Of the time Chatbot validate and encourage violent thoughts



https://futurism.com/artificial-intelligence/study-chats-delusional-users-ai

7/

Ongoing lawsuits related to Al-induced harm in teens



https://socialmediavictims.org/press-releases/smvlc-tech-justice-law-project-lawsuits-accuse-chatgpt-of-emotional-manipulation-supercharging-ai-delusions-and-acting-as-a-suicide-coach/

440,419

Reports on Al-generated child exploitations in 2025



https://www.missingkids.org/blog/2025/spike-in-online-crimes-against-children-a-wake-up-call#:~:text=Reports%20of%20generative%20artificial%20intelligence,oversees%20our%20Exploited%20Children%20Division.

Turn & Talk

Which stat surprised you most? What does it mean for your school and

community?


https://futurism.com/artificial-intelligence/study-chats-delusional-users-ai
https://socialmediavictims.org/press-releases/smvlc-tech-justice-law-project-lawsuits-accuse-chatgpt-of-emotional-manipulation-supercharging-ai-delusions-and-acting-as-a-suicide-coach/
https://www.missingkids.org/blog/2025/spike-in-online-crimes-against-children-a-wake-up-call#:~:text=Reports%20of%20generative%20artificial%20intelligence,oversees%20our%20Exploited%20Children%20Division.

You Will Leave With 3 Things

1. A visual framework for how students & teachers may use Al with use case
2. Custom GPTs and Gems ready to use to help Al policy drafting and prompting

3. Slash commands to save time



Your Concerns



Your voice

78% Students misusing Al or over-relying on it

76% Academic integrity / cheating

24% Don't know effective Al prompts



The curriculum doesn't mention Al.

Students are already using it.






How Generative Al
Actually Works



How AI Actually Works

Google quick draw
Teachable Machine demo

Al learns from human examples - trillions of them

It predicts the next token. A token can be a word, part-word or a

pixel.

That's it. Trillions of examples, and it picks the most likely next token.

Pattern-matching mimic how human interprets the external world

That’s why WHAT you give it changes EVERYTHING you get back.
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https://quickdraw.withgoogle.com/
https://teachablemachine.withgoogle.com/train/image

THE Al KITCHEN: TRAINING, INFERENCING, & THE KNOWLEDGE CUT-C

| Al LIFECYCLE TIMELINE

THE INFERENCING KITCHEN
(TODAY: 2024 & BEYOND) %
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Abstract

Most of today’s Al systems are ined by human-designed, fixed archi

and cannot ly an i ly improve th Ives. The scientific
method, on the other hand, provides a cumulative and open-ended system, where
each innovation builds upon previous artifacts, enabling future discoveries. There
is growing hope that the current manual process of advancing Al could itself be
automated. If done safely, such automation would accelerate Al development
and allow us to reap its benefits much sooner. This prospect raises the question
of how Al systems can endlessly improve themselves while getting better at
solving relevant problems. Previous approaches, such as meta-learning, provide
a toolset for automating the discovery of novel algorithms but are limited by
the human design of a suitable search space and first-order improvements. The
Giwdel machine [116], on the other hand, introduced a theoretical approach to a
self-improving Al, capable of modifying itself in a provably beneficial manner.
U v, this original for ion is in practice impossible to create due to the
inability to prove the impact of most self-modifications. To address this limitation,
we propose the Darwin Giidel Machine (DGM), a novel self-improving system that
iteratively modifies its own code (thereby also improving its ability to modify its
own codebase) and empirically validates each change using coding benchmarks.
In this paper, the DGM aims to optimize the design of coding agents, powered by
frozen foundation models, which enable the ability to read, wri*- <7 xecute code
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Issues with generative Al in Education

What is it?

How it affects education

What skills it affects
negatively

Examples

Mitigation strategies

1.Hallucination and

LLM hallucinates due to the non-

@ Errors wrapped in elegance and
confidence

Same prompt generates different ideas

@'Upload document
@ Google Notebook LM (strictly grounded to

misinformation dgtermlnlshc nature, Al can make . . . *Analytical thinking each time
mistakes, or unexpected outputs with a @ Correct but irrelevant info . = . your docs)
fid . *Evaluation Hard to detect errors in Deep Research
confident tone. This affects both accuracy Unexpected great ideas (for © Irrelevancy can be very subtle @'Turn on internet access and double check
and relevance. ideation) Y Y OGRS
@ Discourage thinking outside the
L @ Turn off memory if possible
When Al knows your preferences and your @ Intensify echo chamber effect as it Highly relevant to your situation, no need @ Temporary mode
2. Sycophancy and history really well, it tends to produce knows you more *Creativity to explain Y

echo chamber effect

results that please you, and align with your
value system

@ Product-driven
Al more aligned with your values

®Divergent thinking

=W likely gives you solutions similar to what
you tried in the past

@' Thinking buddy custom Al

@Al Studio compare mode to see more
perspectives

3. Cognitive atrophy
ResearchTL & Dr

Outsourcing thinking to Al could
potentially make our brains less
capable. .. to some extent

@ Less friction — shallow learning

@ Less developed higher order
thinking
Boost productivity

®Critical thinking

*Transfer from concept to
solution

@ Students submit high-quality essay but do
not understand

@ Lower expectations on learning (too
focused

@'Use Al to remove the noises

@'Use Al to increase learning friction -
thinking buddy, dedicated Al-on and Al-off
tasks,

@"Encourage human-led activities that involve
higher order thinking and cognitive struggles



https://arxiv.org/pdf/2506.08872v1
https://docs.google.com/document/d/1UPzNNdQDyEoeFKWvGEzJRsCUBV0nNSpoCH5b3KAAX6s/edit?usp=sharing

1.Hallucination and
misinformation

Hallucination (dreaming or recall error)

usually happens because:

e In a fresh new chat, it does not know

your context
e Pattern matching error

e Context window (aka memory) almost
full




1.Hallucination and misinformation

Three girls are playing in a play room
near window. You can see a flying
yellow bird about to hit the window




Why AI Gets Things Wrong

Hallucination

Hallucination rate is getting lower. But citation is the
worst area where 56% of citations are fabricated.

Never trust Al citation. One of the highest rate of hallucination

Aunstralian poditkcs

Deloitte to pay money back
to Albanese government
after using Al in $440,000
report

Partial refumd 10 be Issuead after seseral emoss

were foumd 0 & repost Lo a departineent s
wnimiplias ¢ fif afbework

Deloitte refunded $440,000 to the Australian
government after a GPT-4-generated report contained
fake references and a made-up quote. A professor
uncovered the errors, prompting Deloitte to switch to
Claude. The case highlights the need for human
review, even with advanced Al.



https://studyfinds.org/chatgpts-hallucination-problem-fabricated-references/

Why AI Gets Things Wrong

Hallucination - stress test

AA-Omniscience Hallucination Rate

AA-Omniscience Hallucination Rate (lower is better) measures how often the model
answers incorrectly when it should have refused or admitted to not knowing the answer.
It is defined as the proportion of incorrect answers out of all non-correct responses, i.e.
incorrect / (incorrect + partial answers + not attempted).

46%

== Paid License

Free l.icense

Z: Artificial Analysis




What is context window?

\ 4

A

Max context window

Input, output, uploaded
images, uploaded docs,
Youtube videos etc

Time

v

A

Max context window

Input, output, uploaded images, uploaded data,
Youtube videos etc

Time

Low usage of context window
after 2min — Lots of free context
(free memory) -> low rate of
hallucination

HIGH usage of context window
after 15min — Very little free
context (free memory) ->
HIGH rate of hallucination




Context window comparison

ChatGPT -5 Claude 4.6 Gemini 3 Gemini 3
family Pro Flash
MEPRSGOMEE  oon Vilien  dmlien 9 millien

window

But the effective context window is 100K regardless of the max window




Best practice

One specific task per chat
- X “Help me write a report template for my geography, history and social legal study classes.”
. In one chat - “Help me write a report template for my geography class”
. In a second new chat - “Help me write a report template for my history class”

Only upload what the Al needs to know

* If you have too many things to upload, dedicate one chat session just to reorganize and structure
everything in one document ? feed this doc as upload in a new chat

Use thinking mode when possible
* Thinking mode makes less mistake, but it takes slightly longer.
Use text instead of screenshot

* Any visual will take up more tokens and Al will have to use up more memory.




Switch to thinking mode

ChatGPT v

Gemini 3 Latest

Fast Instant
Answers quickly
For everyday chats
Thinking
Solves complex problems Thlnklng

Do For complex questions

Advanced maths and code with 3.1 Pro

Google Al Plus .
Get more access to models and Upgrade Conﬁgure"'

features

Free and Paid Paid only




2. Sycophancy

1.0

Agreeing with you even when you're wrong

Prompting: Tell it “challenge my thinking” or “what am | missing?”

Gemini

0.8 1

MEDQUAD

0.74 0.74

061063 g,

AMPS

1.0

Claude-Sonnet

ChatGPT

1.0




Are we getting dumber? (MIT study)

Your Brain on ChatGPT: Accumulation
of Cognitive Debt when Using an Al
Assistant for Essay Writing Task®

Nataliya Kosmyna ' Eugene Hauptmann Ye Tong Yuan Jessica Situ
MIT Media Lab MIT Wellesley College MIT
Cambridge, MA Cambridge, MA Wellesley, MA Cambridge, MA
Xian-Hao Liao Ashly Vivian Beresnitzky Iris Braunstein Pattie Maes

Mass. College of Art MIT MIT MIT Media Lab

and Design (MassAr) Cambridge, MA Cambridge, MA Cambridge, MA

Boston, MA
United States
igfi w:‘ G . %“‘-‘% & Ew significant

o
P ‘“z,«

Figure 1. The dynamic Direct Transfer Function (dDTF) EEG analysis of Alpha Band for groups:
LLM, Search Engine, Brain-only, including p-values to show significance from moderately
significant (*) to highly significant (***).

Most people don’t read beyond the Abstract

AU UL U UMYV W UMYV M s “ywiiny

We discovered a consistent homogeneity across the Named Entities Recognition (NERs),
n-grams, ontology of topics within each group. EEG analysis presented robust evidence that
LLM, Search Engine and Brain-only groups had significantly different neural connectivity
patterns, reflecting divergent cognitive strategies. Brain connectivity systematically scaled down
with the amount of external support: the Brain-only group exhibited the strongest, widest-ranging
networks, Search Engine group showed intermediate engagement, and LLM assistance elicited
the weakest overall coupling. In session 4, LLM-to-Brain participants showed weaker neural
connectivity and under-engagement of alpha and beta networks; and the Brain-to-LLM
participants demonstrated higher memory recall, and re-engagement of widespread
occipito-parietal and prefrontal nodes, likely supporting the visual processing, similar to the one
frequently perceived in the Search Engine group. The reported ownership of LLM group's
essays in the interviews was low. The Search Engine group had strong ownership, but lesser
than the Brain-only group. The LLM group also fell behind in their ability to quote from the
essays they wrote just minutes prior.

As the educational impact of LLM use only begins to settle with the general population, in this
study we demonstrate the pressing matter of a likely decrease in learning skills based on the
results of our study. The use of LLM had a measurable impact on participants, and while the
benefits were initially apparent, as we demonstrated over the course of 4 months, the LLM
group's participants performed worse than their counterparts in the Brain-only group at all levels:
neural, linguistic, scoring.



https://arxiv.org/pdf/2506.08872

3. Are we getting dumber?

? How did they use LLM in the study: they must use ChatGPT as their sole resource for the essay writing
task, with no access to the internet or other applications.

Another interesting insight is the difference in information flow directionality between the
groups. Brain-only group showed evidence of greater bottom-up flows (e.g. from
temporal/parietal regions to frontal cortex) during essay writing. This bottom-up influence can be
interpreted as the brain's semantic and sensory regions "feeding' novel ideas and linguistic
content into the frontal executive system, essentially the brain generating content internally and
the frontal lobe integrating and making decisions to express it [76]. In contrast, LLM group, with
external input from the bot, likely experienced more top-down directed connectivity (frontal —
posterior in high-beta). Their frontal cortex was often in the role of integrating and filtering the
tool's contributions (an external source), then imposing it onto their overall narrative. This might
be to an extent analogous to a “preparation” phase in creative tasks where external stimuli are
interpreted by frontal regions sending information to posterior areas [76]. Our results support

86

Regarding executive function, the results show Brain-only group's prefrontal cortex was highly
involved as a central hub (driving strong theta and beta connectivity to other regions), indicating
substantial executive control over the writing process. LLM group's prefrontal engagement was
comparatively lower, implying that some executive functions (like maintaining context, planning
sentences) were most likely partially taken over by the LLM's automation. However, the LLM
group still needed executive oversight to evaluate and integrate LLM suggestions, which is
reflected in the top-down connectivity they exhibited. So, while the quantity of executive
involvement was less for LLM users, the nature of executive tasks may have shifted, from
generating content to supervising the Al-generated content.




4. Are we getting dumber?

Our cognitive load is not vanishing; it's being redistributed

It indicates a shift towards a greater level of high-order thinking, you are
e (©(Critique - ask the good questions to guide the Al
e & Thinker - prompt Al to criticize you, challenge your assumptions

o 2Chief editor - responsible for assessing the Al's output for accuracy, bias,
and relevance (Gemini Double Check function, EDIT framework etc)

e = Architect - connect Al-generated components with our own insights

| The future i1sn’t about IF we use Al, but HOW



https://docs.google.com/document/d/15pgx5qpjgOPMphoeZ20oxM2bjko89u-97UL2ueUI0K0/edit?usp=sharing

Turn & Talk

What issues have you seen among students AND teachers?

How can you identify the issues? What do they look like?



The Assessment
Framework



From Consumer to Co-Creator

How students can actually use Al — and how you know the work is theirs



The Al Assessment Scale Is a Compass, Not a Ladder

1
No Al /
X

5 2

Al _ Choose the Al Planning
Exploration oy that fits
your learning Q
outcome. i

4 3 4

Full Al Al-Assisted
Task

Adapted from Perkins, M., Furze, L., Roe, J., & MacVaugh, J. (2025). The Al Assessment Scale. aiassessmentscale.com




What Does Each AIAS Level Look Like in NCEA?

-] English # Maths Science
Level 1: Handwritten close reading Supervised in-class problem Hands-on practical
No Al under exam conditions solving, no digital tools  assessment, e.g. ion analysis
We are hexﬁ)rainstorms Al explores variables for ; -
£y perspectives — student stats investigation — e ol Ml
Al Planning drafts independently student collects data Srdentdags Placticalons
Level 3: Al editing tools refine Al helps with data Al helps draft report after
Al=Assist d.T K text — student keeps visualisation — student practical — student
Ssisted las voice and argument interprets results shows understanding
Level 4: Al co-creates video essay Al builds a mathematical Al runs simulations —
Full Al ' essay — assessed on model — assessed on assessed on reasoning
- analysis and Al use design and Al use and tool strategy
Level 5: Co-design an Al-powered  Build a custom Al tool to Create an Al feedback
Al Exploration interactive narrative teach a maths concept system for lab technique

Adapted from Perkins, M., Furze, L., Roe, J., & MacVaugh, J. (2025). The Al Assessment Scale. aiassessmentscale.com | NCEA examples by Inspirakd Ltd



LEVEL WHAT Al DOES WHAT STUDENTS DO HOW TEACHERS CAN SUPPORT SCIENCE EXAMPLE

Nothing.

Al is not used at any stage.

No Al

Brainstorms and scaffolds.

Al suggests ideas, variables, or

approaches. It helps students think
2 through the planning stage only —
Al Planning not writing or analysis.

Refines and polishes.

Al improves drafts, structures reports,

3 or helps create graphs. It works on
_content the student has already

Al-Assisted produced.

Task

Co-creates content.

Al generates drafts, runs simulations,
or builds models. The output is a joint

& human-Al product.
Full Al
Powers student-designed tools.
S Al is the engine inside something the
Al student builds — a feedback tool,

Exploratio interactive model, or teaching app.
n

Work independently.

Complete all tasks by hand —
conduct experiments, record
observations, write
explanations. Authentic errors
and personal language are
visible.

Own all decisions and outputs.

Students can explain what they
asked the Al and why. The
actual experiment design, data
collection, and write-up are
entirely theirs. They keep an Al
use log.

Do the core work first, then
improve.

Students generate their own
data, observations, and initial
interpretations before Al

Observe and probe in real time.

Ask questions during hands-on work:
“Why did you do that step?” Watch for
gaps between what students say vs. write
— a sudden jump in writing quality is a
red flag.

Teach good vs. bad prompting.

Model the difference: “Tell me what to
do” (too much) vs. “I've thought of X and
Y — what am | missing?” (genuine

planning). Provide a prompt scaffold card.

Require an Al use declaration.

Set clear boundaries and verify.

Specify which parts Al can help with.
Require a “before and after” draft. Use a
2-minute oral check: if they can’t explain
their own conclusions, the Al did the

touches anything. They must be thinking.

able to explain everything
verbally.

Direct, evaluate, and validate.

Students choose what to ask
the Al, check its output for
errors, and explain their
reasoning. Assessment focuses
on how they used Al, not just
the final product.

Design, build, and defend.

Students create an original Al-

powered tool, test it with peers,

Shift rubric to assess Al literacy.

Ask: “Where did the Al get it wrong, and
how do you know?” Assess critical
evaluation alongside subject knowledge.
Teach students to cross-check Al output.
Mark the process, not just the product.

Mentor through iterative design.

Guide students through testing and
refining their tool. Assess via a design

refine it, and justify their design journal, peer testing, and a live demo

choices using subject
knowledge.

where the student fields questions.

Students test unknown substances in a
supervised lab, recording what they see by
hand. Teacher walks around asking them to
explain their reasoning as they work.

Student asks Al: “I'm testing how temperature
affects plant growth. I've controlled light and
water — what else should | consider?” Then
designs and runs the experiment
independently.

Student runs an experiment, records results,
and writes an initial report. Then uses Al to
improve the structure and grammar. Teacher
compares drafts and asks: “Explain what this
finding means.”

Student uses Al to simulate how changing
conditions affects a process, then is assessed
on: why they chose those inputs, whether the
Al’s output makes sense, and what limitations
exist.

Student builds an Al chatbot that coaches
classmates through a practical technique —
assessed on design decisions, accuracy of the
feedback logic, and a live demo to the class.

Higher level requires:

1. More training in teacher &
students

2. More teacher supervision
More discipline

3. Well-designed policy and
framework



CORE HUMAN SKILLS IN THE Al AGE

@ Critical Thinking

Catching when Al is confidently wrong

@ Creativity

Connecting ideas no algorithm has seen together

ﬁ@ﬁ Communication

Making someone trust you in 30 seconds

Collaboration

(M Getting five people who disagree to build
something

O\ Curiosity
Learning the next tool before anyone tells you to

https://humanintelligencemovement.org/teaching-learning-strategies/thriving-in-an-ai-connected-world-the-5-cs-of-human-intelligence/



Discussion

Where are your students on the spectrum? Pick one example.




Redesigning
Assessment



Three Assessment Redesign Principles

1. Design authenticity IN
2. Value the process, not just the product. Aka build a learning portfolio
3. Make Al use explicit, not hidden.

Assumptions - Al policy in place, sufficient staff training, Al curriculum for students

4. Try ONE task first, not the whole assessment



Before and After

BEFORE (1 piece of eveidnece)

A typical written report on a chemistry technological development over time

AFTER (multiple evidence)

The portfolio of evidence may include:

A written report
* Physical drawing
* Al-edited content

* Voice transcript

Same pattern works for any subject. Science: lab notebook + prompt log + oral explanation.
Maths: worked solutions + Al prompt log + explain-your-thinking video.

English: Written + Debate


https://docs.google.com/document/d/1MOLd_475TkGzILLm0fg7hLogOVhWNUKs60xZ_Gzn-5k/edit?usp=sharing
https://elevenlabs.io/app/agents/agents/agent_0901knzhhw4wetzv5esdzr96prtx/preview?branchId=agtbrch_8501knzhhwvhezk9ea3ge5xyap9p&include_draft=true

1. ESS + SS assessment example

| was assessing:
* Student’s ability to explain different aspects of ocean acidification
* Student’s ability to explain how ocean acidification occurs using scientific

principles



1. ESS + SS assessment example

Name 4

ESS OA marking :

e e R = P - B

B TASK FOUR Management...

ves

Marine Management: Analysis Table

& analysis table below for THREE strategies 1o highlight the strengths and weaknesses

wiaemic Exclusive Zont

ho yocile SLatisties and e ammplos Trom thesughout Nem

1. Management Strategy:

Helpful in achieving the objective of a
healthy marine environment

Harmful toward achieving the objective of
healthy marine environment

i

ven

B Management Strategies

Marine Management: Analysis Table

analysis table below for THREE strategies to highlight the strengths and weaknesses

s spoeilic staristies and examples. rom thioughout Sew Zeatand's Econanie Fxclusive Zane

1. Management Strategy: Rahui

Helpful in achieving the objective of a
healthy marine environment

Harmful toward achieving the objective of a
healthy marine environment

B TASK THREE: Impacts 2023

& P i i Zamia
4 act on individuials and society in the faur aspects
and show Lhat you understand the links between the science &

TASK:
TWO.

esearch, you Fust ki
o Paraphrased information
* Mighlighted or underlined infarmation from the original texts.

. that et
An example of  digital lagbaok can be found here.
For the £S5 stand, of O

B TASK FOUR explanation :

his 5 21 g b to strictly foliow the format but you

must cover all the content,

Introduction

0 The issue of ocean ackdification

mpacts of ecenn aci

can copy the in Task 3

Socielal response lo the issue

wsietal group - this can be a group of peogle, 3 company, a

gaverny

) Deseribe wh

whit they d

v bringing about positive impacts in the ceenamic and soce

Lative of the socict

O Evaluate ONE group

O The inis could be technological. legal or cultiral

) Discuss 13

O Diseuss 3 disadvamages

Personal response (personal opinion)

B TASK TWO Aspects of. :

stainability and Human Relationships with the M
Environment
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Tpstems that sust generations, and within 33 between et
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[E TASKFOUR Letter to the...

Task Four: Write a letter to the Environment

Minister of New Zealand
marine biodiversity d inable future
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spacial i,
of a town, city, country or planet. They must
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of Secial, aspects.

B Untitled document

Zechu interview guestions
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1. ESS + SS assessment example

EDIT framework (student + Al to co-work)

EDIT example


https://docs.google.com/document/d/15pgx5qpjgOPMphoeZ20oxM2bjko89u-97UL2ueUI0K0/edit?usp=sharing
https://docs.google.com/document/d/1MOLd_475TkGzILLm0fg7hLogOVhWNUKs60xZ_Gzn-5k/edit?usp=sharing

2. Physics assessment example

| was assessing:
* Student’s ability to explain how radiation impact the community in Chernobyl
(they don’t need to memorize equations)

* Student’s ability to explain why the place remains dangerous to these day

The evidence:
* Chernobyl physical map with explanation
* Digital whiteboard with video recording

* Some written evidence



Physics assessment example - Digital whiteboard snorkl

(half life of 30
i Feedback
- Terillium (77
hours)
Snorkl Al Visible only to you
Answer: Explanation:
® 013
Great job explaining what half-life is and how it
relates to the decay of radioactive substances!
4
® 0:30
. ’ L 4 2016 I like how you used the blue circles to
. Cesium 137 = demonstrate the concept of half-life. It's clever!
(half life of 30 4
years)
® 1:45

Tellurium in the Chernobyl evacuation zone is
great but need to improve the accuracy. Cs-137
has a hailf life of 30 years, how much would decay
away in 20 years?

D 9 0:30 [ 2:43 cc ¢
Publish to Student
0O Text Comment 4 Whiteboard Comment )
Benny Pan Private
© 1:59 )

Your feedback


https://snorkl.app/

Physics assessment example — explaining the ha
nd annotated map

1. Students annotated the map and performed calculation first.

2. They took the annotated map and explain how Chernobyl had stayed
dangerous for a long time.

3. Al was used to construct a draft feedback

4. | edited the feedback before releasing to students.


https://drive.google.com/file/d/156SfXS923Lexue1zVv0PEaeL8MgOJDvn/view?usp=sharing
https://drive.google.com/file/d/156SfXS923Lexue1zVv0PEaeL8MgOJDvn/view?usp=sharing

Assessment Redesign Sprint

15 minutes



Sprint Instructions

1. Pick ONE assessment you're running right now. Pick ONE task to allow Al to assist students.
2. Where are your students on the framework? Level 1to 5

3. Redesign it:

. Build authenticity IN

. Value the process

. Make Al use visible

. Pick one task to try with Al

4. Then ask each other:

"Could a student still fake this?" “ how can you tell?”



Share-Back

What assessment would you redesign?
What task(s) changed?
Could a student fake it?



Your Productivity Toolkit



%

of teachers say Al has greatly reduced their workload

Weekly Al users save 5.9 hours per week — six weeks of your year.

RSC Teaching Survey, 2024 | Gallup/Walton Family Foundation, 2025


https://news.gallup.com/poll/691967/three-teachers-weekly-saving-six-weeks-year.aspx

What to Automate, What to Keep Human

GREEN — Automate freely

Admin emails & communications
Differentiated reading lists
Practice problem generation
Rubric drafting

Parent communication templates

Scheduling & admin tasks

Lesson planning (review + adapt)
Feedback drafts (personalise first)
Resource creation (verify accuracy)
Student report comments
Curriculum mapping

Analysing student data trends

RED — Keep human

Final assessment judgments
Student wellbeing conversations
Building classroom culture
Parent-teacher conferences
Professional judgment calls

Anything involving student data



BAD PROMPT

Help me draft an email to parents about this event - to celebrate the
end of term one, we are hosting a small gathering for students and
parents to gather and socialize this Friday evening, 7pm at school.

Thought for a couple of seconds

Email

Subject End of Term One Gathering — This Friday at 7pm

Dear Parents and Caregivers,

To celebrate the end of Term One, we are hosting a small gathering for students and parents to
come together and socialise.

The gathering will be held this Friday at 7.00pm at school. It will be a lovely opportunity for

families to connect, celebrate the term, and enjoy time together as a school community.

We would love to see you there and hope many of our families are able to join us.

Kind regards,
[Your Name]
[Your Role/School Name]




BETTER PROMPT

“Help me draw off an email to parents about this event — to celebrate the end of term one, we are
hosting a small gathering for students and parents to gather and socialize this Friday evening, 7pm at
school. Keep the tone warm as parents are familiar with this recurring event. Keep the word count
under 100 words. Keep short paragraphs as most parents view emails on their phone. Use emojis

when appropriate.” (adding 2Cs — Context and Constraints)
Dear parents and whanau,

To celebrate the end of Term 1, we’re hosting a small gathering for students
and parents this Friday evening at 7pm at school. &

It will be a lovely chance to come together, catch up, and enjoy some time
as a school community.

We'd love to see you there and hope you can join us. &

Kind regards,
[Your Name]



Stop Retyping: Custom Commands

Headers & Lists Default v

Emoji Default v
General

Notifications Instant answers

ChatGPT can sometimes use its general knowledge to give fast, in- .
Personalization depth answers. These aren't personalized and don't use your memory.

Apps Custom instructions

Schedules Whenever | type a slash prompt starting with "/", treat it as a

command.
Data controls

/sum - summarize in 5 bullet points. Each bullet point must be

Securit
d backed up by evidence and justification.

Parental controls

Account

About you

Nickname

What should ChatGPT call you?

Occupation

Engineering student at University of Waterloo




Stop Retyping: Custom Commands

The problem: You write the same prompt every time.

/feedback — “Read this student work. Give 2 strengths, 1 area for growth, and a next step. Be specific and
honest. Use encouraging language.”

Instead of typing 30 words, you type one. Your best prompts become reusable tools.



Custom Commands examples (copy and edit it)

Whenever | type a slash prompt starting with "/", treat it as a command.
/sum - summarize in 5 bullet points. Each bullet point must be backed up by evidence and justification.

/chatsum - produce a detailed, well-structured summary of this conversation. Make sure the flow is logical so that | can copy
this summary to start a new chat.

/starter [type] [topic] [year level] - the first parameter is the activity type — one of: "hook", "recall" (retrieval practice drawing
on prior learning), "predict" (students make a prediction), or "discuss" (a think-pair-share prompt). The second parameter is the
topic. The third parameter is the NZ year level in the format Y1-Y13. If no type is given, default to "recall". The activity must be
completable in under 5 minutes.

/tidy [format] - the first parameter is the desired output format — one of: "bullets" (clean bullet points), "paragraph" (flowing
prose), "table" (structured into columns), or "checklist" (actionable to-do items with checkboxes). The user will then paste
messy, rough, or hastily typed notes (from a meeting, PD session, discussion). Clean up the notes into the specified format: fix
spelling and grammar, organise logically, remove duplicates, and clarify vague points. Do not add information that was not in
the original notes.

/question - Ask me challenging questions to help reveal my blind spots and assumptions. The goal less sycophancy.



Al That Works While You Don’t

Scheduled Tasks in Gemini Studio

“Please summarize all emails in the last 72 hours, including those where | have replied.
|dentify:

- the actionable points that require my attention.

- Who | should reply to in each actionable point™

You get sent a summary every day. You know exactly who to reply to, if you have replied
to and the summary.


https://studio.workspace.google.com/

Try one new skill

15 minutes



Your Turn: Hands-On Practice

Build your library of prompts using slash commands

Try the Prompt Builder Use the Custom GPT or Gemini Gem to build better prompts for something
you do regularly — report comments, lesson starters, feedback on student work. Let it interview
you, push you to think.

Try the Policy Drafter Use the Custom GPT or Gemini Gem to start drafting an Al policy for your
school. Answer its questions. In 10 minutes you'll have a framework you can take to your board—

not a template, your school's version. It has Te Tiri o Waitangi as core value.

Note - always turn to “Pro” in Gemini Gem


https://chatgpt.com/g/g-69dabfd02af881918819cfe36287f1b8-prompt-maker
https://gemini.google.com/gem/1AAP_7KTx8XijXVGT5ie7cRDtMxOwhn4k?usp=sharing
https://chatgpt.com/g/g-69db20aa9b848191b5122a1dc6cc55ff-kite-ai-policy-maker
https://gemini.google.com/gem/1WS7wiHivfUA5C62GwnIzOHybtfOtGjmQ?usp=sharing

WIFI

BHS Guest

grass21830dog



P

Prompt Maker

It will help you make better prompts, and suggest the right documents to go with it

Gemini 3

Fast
Answers quickly

Thinking
: . : Solves complex problems
This Gem is shared. Instructions may change.

Pro
_ Advanced maths and code with 3.1 Pro

Google Al Plus

. Get more access to models and Upgrade
Ask Gemini features

- 9% Tools Fast v $ >




Prize Draw

Thank you to our sponsor:

LearnCoach

Internal formative feedback coming up

Free access for 2026


https://my.learncoach.com/teachers/using-learncoach
https://my.learncoach.com/access2026

Your voice will help us t know

what matters (survey)

5 minutes



https://tally.so/r/b58RKL
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